The educational system in Nigeria in this 21 st century is at crossroads. In recent time, the teacher education has been increasingly lampooned by stakeholders accusing it of not meeting the demands of this century. This informed the researchers to examine if teacher education in Nigeria is on course by looking at the extent 21 st century skills are emphasized in teacher education and the extent student teachers perceive themselves to have acquired these skills in the course of their training. The mixed method design was adopted. 194 regular students in Faculties of Education in two state owned universities in Anambra State were sampled using a nonrandom convenience sampling technique. Data were collected using questionnaire and semi-structured interview; and were analyzed. Findings revealed that, to some extent, the 21 st century skills were emphasized and were perceived to be possessed by respondents. Data from the interview helped to deepen the understanding of the problem. It was concluded that though these skills are perceived to be emphasized and acquired to some extent; that more complex ones are yet to be properly infused in the teaching and learning process.
Introduction
The digital age revolution has permeated the classroom and has reoriented stakeholders in new methods with which children are to be handled, the content of instruction and the skill-set to be imparted on the students. Research findings show that in America as far back as 10 years ago that '21% of all http://dx.doi.org/10.15405/epsbs.2017.05.02.40 Corresponding Author: Kingsley ChinazaNwosu Selection and peer-review under responsibility of the Organizing Committee of the conference eISSN: 321 children aged 2 years and younger, 58% of 3-to 4-year-olds, and 77% of 5-to 6-yearolds have had some experience with computers, often on a daily basis' (Calvert, Rideout, Woolard, Barr, &Strouse, 2005 as cited in Shamir, 2013, p. 96) . Furthermore, Shamir (2013, p. 96) noted that a survey study by Roberts (2011) 'found that children aged 2-5 years are often more adept at playing video games and downloading computer applications than at tying their shoelaces or riding a bike ' [and] that 'these findings are reflected in the marketplace, with iPhones, iPods, and iPads increasingly being sold as gifts for children aged 6-12 years; fake plastic cellphones are sought for toddlers aged about 2 years. On the other hand, the adolescents have been described as being excessively consumed in their technological world engaging in several online discussions almost at the same time and always (Taffel, nd) and, to many teachers are now addicted.
The above scenario has called for a change in the way children are taught and the skills they need to acquire in school so that their interest could be sustained and they will be able to survive in the technological age (Shamir, 2010; Barell, 2010; Dede, 2010; Gardener, 2010) . Ledward and Hirata (2011:1) see the 21st Century Skills as encompassing 'several inter-related skill sets: life and career skills; learning and innovation skills; information, media, and technology skills; and core-subject mastery and familiarity with interdisciplinary themes'. Hixson, Ravitz and Whisman (2012) after extensive literature operationalized and developed an inventory to measure technology as tool of learning skills, critical thinking skills, collaborative skills, communication skills, creativity and innovative skills, selfregulated skills, global and local connections skills.
Experts have noted that for educational system to be relevant, there is the need that it moves along and gets adapted to societal changes in such a way that its products will be able to fit into the society. It looks as if the teacher education in Nigeria lags behind in integrating the changes in society to what goes on in the classroom; and little wonder it has been lampooned, criticized and gaps have been picked in its operations (Ijaiya, 2008; Adeyanju, 2008; Ikeotuonye, 2011 ; Independent commission for Aid Impact (ICAI); 2012). Olibie and Akudolu (2007) identified creativity as a gap in practices inherent in Nigerian universities' classrooms while the study by Nwite (2011) 
Methodology
The researchers adopted a mixed method which involves a conglomeration of quantitative and qualitative methods as components of a research work which paves way for better understanding of the http: //dx.doi.org/10.15405/epsbs.2017.05.02.40 Corresponding Author: Kingsley ChinazaNwosu Selection and peer-review under It requires extra work on your own' (3/f/300). Table 5 showed the mean/percentage responses of student teachers on the perceived emphasis on creativity and innovation skills in the course of their training. Mean response scores indicated that all the five items are emphasized to some extent. Percentage of agreement ranges from 54.0 to 66.9%. Table 6 showed that mean responses of the students indicated that they perceived themselves to have acquired the skills of creativity and innovation to some extent. Percentage agreement ranges from 60.6 and 69.5%. 
Discussion
Findings revealed that on technology as a tool for learning, it is, to some extent, emphasized in teacher training except when it had to do with interacting with experts in local or global communities.
This may indicate an increasing adoption of technology in the teaching and learning situation in Nigeria in recent time, contrary to previous findings related to awareness and availability of ICT facilities in Nigerian universities which rated them low (Danner & Pessu, 2013; Denwigwe, 2015) . However, qualitative data indicated the limit and direction of the emphasis bringing out the fact that variety of technology were not emphasized which could be attributed to low ICT facilities in Nigerian universities (Egoeze, Misra, Akman & Colomo-Palacios 2014) . To some extent, student teachers perceived that they have acquired the skills for the use of technology as a tool for learning. The qualitative data showed that it may be as a result of both the emphasis laid on it and the extra efforts students make outside their classrooms to acquire these skills since the technology was not appropriately integrated in their classroom activities. The issue of not being appropriately integrated in classroom activities might have been a result of limited knowledge of their teachers in the use of the technology in teaching and learning (Denwigwe, 2015; Nwite, 2011) . Policies and implementation strives in developing nations, Nigeria inclusive, have revolved within the peripheral ambits of implementation of ICT, and have not exceeded the practical levels of infusing and applying more sophisticated technologies in teacher education (Olakulehin, 2007) .
Findings on emphasis on collaborative skills in the course of their training showed that it is emphasized to some extent. This is because these skills are indispensable in teacher education in the 21 st century (Zygouris-Coe, 2012) and challenges arising in society may not be easily conquered by an individual alone. The complex challenges that arise as a result of the influx of information brought about ICT facilities require the coming together of individuals to work as a team to unravel these challenges.
The findings revealed that student teachers were encouraged to collaboratively work on their assignments, projects, etc. to build in them the team spirit needed in this century. They perceived themselves to have acquired these skills but in the qualitative data, the issue of peer assessment was very silent confirming the relatively low rating of peer assessment related items in the quantitative data.
In creativity and innovation skills teacher trainees stated that these skills are emphasized in their training and that they have acquired the skills to some extent.
They agree that open-ended questions are asked, brainstorming, coming up with new ideas to confront immediate problems, improvisation for solution of immediate problem, etc. are emphasized. This finding contradicts the findings of Eyiuche and Akudolu (2007) who reiterated that creativity is a blind spot in teacher education in Nigeria. This contradiction might have resulted because of the fact that Eyiuche and Akudolu focused on the instructional methods adopted to foster these skills in students and not necessarily if they are emphasized.
They stated that lecturers did not use variety of learning experiences to encourage creativity. This could be untangled looking at the qualitative data which revealed that students perceived that these skills are not integrated in their studies as they should. So the method of instructed should be improved upon for better acquisition.
Conclusion
The study examined the extent teacher education in Nigeria is in line with the skills of the 21 st century by looking at the perception of student teachers on the emphasis and their acquisition of the skills in the course of their training. Across the skills, student teachers perceived that these skills are emphasized to some extent except for very few sub-skills. Skills that are accomplished with the use of more sophisticated technologies were rated low by student teachers and through the qualitative data, respondents emphasized that a lot needs to be done in integrating these skills in their learning. It was concluded that the teacher education in Nigeria could not be said to be completely out of tune with the demands of the 21 st century that what needs to be done is to properly integrate these skills in classroom practices. Though there is paucity of research that have looked into these skills among teacher trainees in our universities, it is suggested that more robust research using other methods and larger sample size be conducted and that there should be: (1) intensive training and retraining of teacher educators in Nigeria on the demands and skills of the 21 st century; (2) efforts made by stakeholders to restructure the curriculum for teacher trainees to acquire these skills by explicitly and implicitly teaching these skills; (3) provision of variety of technologies in teacher education institutes should be a priority to the government of Nigeria.
